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Abstract 

The present paper addresses the issue of gender identity, gender roles and gender behaviors 

more as learned and taught through education and socialization than born as such. Also it 

addresses the fact that the absence of a clear definition of education on international levels 

(human rights mechanisms and documents), not only makes the right to education per se difficult 

to implement but it also makes even more difficult for the educative system to be gender 

sensitive. Gender roles and gender identities are important social values that dictate/affect every 

aspect of our life, which we live as men and women, taught with the acceptable behavioral 

routine, with the appropriate reactions and the adequate social roles, affiliations, functions and 

responsibilities. We live as men and women but we are born as individuals and gender roles are 

what we learn during different stages of human development. Gender is a social, psychological 

and cultural concept and it influences the way we perceive, interpret, and respond. An 

important actor on creating, developing and ‘legitimating’ gender roles and gender identities is 

education. A thorough analysis of scholar, elementary textbooks and a research conducted in 

several countries, has come to the conclusion that the process of education, through language, 

grammar, textbooks and the scholar curricula in general not only contributes in teaching 

stereotyped gender roles and associated acceptable behaviors, but also in reinforcing them. The 

specific example research in this paper is the research conducted in t h e  Albanian elementary 

school system. It showed t h a t  text books illustrate stereotyped gender roles; that social 

behavior is shown as feminine or masculine; and that there are gendered based positions and 

roles for girls and boys, women and men. The study of the legal national mechanisms on 

education also showed that the national standards do not articulate gender issues and that the 

specific objectives for gender education are missing as well as are missing the social 

objectives. There is incoherence between the law, the national standards and the syllabus in 

particular. Gender issues have captured international concerns and gender has been part of the 

UN agenda for decades in. In 2000 it was proclaimed as one of the Eight Goals of the New 

Millennium. Its importance relates to the equal treatment without distinction, in this case, of sex. 
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INTRODUCTION 

 

“Desire for approval and recognition is a healthy motive but the desire to 

be acknowledged as better, stronger or more intelligent than a fellow being 

or fellow scholar easily leads to an excessively egoistic psychological 

adjustment, which may become injurious for the individual and for the 

community.” 

 

Albert Einstein    (1879 - 1955) 

Ideas and Opinions, "On Education" 

Address to the State University of New York, Albany 

 

As Gutek writes, “Education developed from the human struggle for survival and 

enlightenment”1. The origins of this development have their roots in the ancient civilizations of 

Greece and Rome with the colossus names of Plato, Aristotle, Quintillian, to keep changing and 

evolving by the work of Martin Luther, John Amos Comenius, John Locke, Jean-Jacques 

Rousseau, Johann Pestalozzi, Friedrich Froebel, etc. At first, education was a responsibility of 

parents or religious institutions, depending on the country. In Colonial America, the first schools 

established around the early 1800s, based mainly on the European model run by Pestalozzi.2 

Time has widely shown the importance of education in different levels and dimensions of 

individual’s life. There are two forms of education: the informal one that we differently refer to 

as socialization and the formal education, the institutional form conducted by professionals, who 

teach and instruct students in courses of study, in different disciplines and professions. 

The social environment is an essential element for the early development of the child. 

There are three levels of the society which affect the child's development prior to school age, the 

family, the neighborhood and the broader/wider social environment.3 Of course the first 

                                                           
1 Gutek, Gerald L. History of Education. Microsoft®Student 2009 [DVD]. Redmond, WA: Microsoft Corporation, 

2008. 
2 Provenzo, Eugene F. ed. Encyclopedia of the social and cultural foundations of education. Historical background. 

SAGE Publications, 2009. 269 
3 Knowledge Network for early child development, Analytic and Strategic Review Paper: International Perspectives 

on Early Child Development; prep by Maggi, Stefania, Lori G. Irwin, Arjumand Siddiqi, etc.; for the World Health 
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contributor is the family where children learn the first skills, values, and norms of the society of 

which they are going to be part. They learn the basic elements of important concepts such as 

independence and autonomy, self-confidence, self-esteem or self-image, they learn about 

themselves, the others, and the wider world; they start to communicate, interact and develop 

relationships not only with their peers and adults but also with their self. Parenting style is an 

important element which influences this development. The interactions between the parents and 

the child are the foundations for the development of that trust which is fundamental in the 

process of self and environmental exploration.4 

However the process of exploration and development is not confined to the family. There 

is the outside environment, outside the "safe circle" of the family, which also influences the 

child's development through social and psychological conditions, role models, shared values, 

peer influences, as well as through institutions, such as schools, police, neighbourhood services, 

etc.5 Education is that part of the every individual which makes possible the transition from 

parents’ (received) socioeconomic position to adulthood (own) socioeconomic position. On the 

other hand it is also an important factor which will affect the process of decision making in the 

future. The knowledge and skills achieved through education can affect the cognitive functioning 

of the individual.6  

School and education will have a very important role in this long-term development and 

for the rest of the child’s life. An important element, which also affects our life in many 

directions, is what we call gender, gender identity and/or gender roles7. In the everyday 

communication gender is usually confused with sex but they are two completely different 

concepts. Gender, is more a socio-psychological and cultural concept whiles sex is a biological 

                                                                                                                                                                                           
Organization’s Commission on the Social Determinants of Health; December 2005; The Social Determinants of 

Early Child Development, 6 http://www.who.int/social_determinants/resources/ecd.pdf; (28.01.2014) 
4 Ainsworth, M, Blehar, M., Waters, E., & Wall, S.; Patterns of attachment: A study of the Strange Situation. 

Preface, VII-X. Psychology Press, New York, 2014 

(http://books.google.al/books?id=X6GYAgAAQBAJ&printsec=frontcover&dq=Patterns+of+attachment:+a+study+

of++the+Strange+Situation&hl=en&sa=X&ei=i7iQU5nnN8fd4QTAzYGYCQ&redir_esc=y#v=snippet&q=explore

&f=false) (11.01.2014) 
5 Beauvais C. & Jenson. J. (2003). The well-being of children: Are there “neighbourhood effects”? Discussion Paper 

F13 1: Family Network, Canadian Policy Research Networks. 2003 

(http://webcache.googleusercontent.com/search?q=cache:http://cprn3.library.carleton.ca/documents/18049_en.pdf) 

(11.01.2014) 
6 World Health Organization; A conceptual framework for action on the social determinants of health; Social 

Determinants of health, Paper 2, Geneva 2010. Education, 31. 

http://www.who.int/sdhconference/resources/ConceptualframeworkforactiononSDH_eng.pdf (11.01.2014) 
7 These three concepts will be explained thoroughly in the next chapters. 

http://www.who.int/social_determinants/resources/ecd.pdf
http://books.google.al/books?id=X6GYAgAAQBAJ&printsec=frontcover&dq=Patterns+of+attachment:+a+study+of++the+Strange+Situation&hl=en&sa=X&ei=i7iQU5nnN8fd4QTAzYGYCQ&redir_esc=y#v=snippet&q=explore&f=false
http://books.google.al/books?id=X6GYAgAAQBAJ&printsec=frontcover&dq=Patterns+of+attachment:+a+study+of++the+Strange+Situation&hl=en&sa=X&ei=i7iQU5nnN8fd4QTAzYGYCQ&redir_esc=y#v=snippet&q=explore&f=false
http://books.google.al/books?id=X6GYAgAAQBAJ&printsec=frontcover&dq=Patterns+of+attachment:+a+study+of++the+Strange+Situation&hl=en&sa=X&ei=i7iQU5nnN8fd4QTAzYGYCQ&redir_esc=y#v=snippet&q=explore&f=false
http://webcache.googleusercontent.com/search?q=cache:http://cprn3.library.carleton.ca/documents/18049_en.pdf
http://www.who.int/sdhconference/resources/ConceptualframeworkforactiononSDH_eng.pdf
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one. Education is a “harsh teacher” gender roles. Does it contribute in increasing gender 

inequality as well? What we learn and internalize as children, we reflect it during our life as 

adult. Education per se “reflects the social, economic, historical and cultural dynamics of the 

society, [as a result it] relies on social gendered processes. The content of educational materials, 

as well as the way and methods [used to teach], reflect the gender values and norms of behavior 

in society.”8 Gender, gender roles and gender identities are very important social, psychological, 

developmental concepts, with a great impact in social values. Education is a reflection of these 

concepts and it contributes in creating and developing them. The process of education, through 

language, grammar, textbooks and the scholar curricula in general not only contributes in 

teaching stereotyped gender roles and associated acceptable behaviors, but also in reinforcing 

them. 

The first chapter of this paper describes the concept of gender and gender identity/roles 

and the difference between sex and gender, what gender is and how it functions, giving also a 

theoretical overview on what education means and what it represents. The second chapter 

explains the Conventions and international instruments referring the Right to Education, as well 

as a general historical overview on the introduction of the concept of gender within the 

Conventions of Human Rights. Further, the third chapter explains some practical examples, 

based on a research conducted on elementary school textbooks in the Albanian education system, 

in support of the argument of this paper. Showing in this way the fact that we learn gender roles 

and gender based behaviors also through the process of education. The last part gives some 

general conclusions from the research of the textbook and the findings of this research. 

Concluding with the Annex 1, which is a short glossary with some general gender terms. 

                                                           
8 Gender Alliance for Development Center. Gender analysis of the elementary school textbooks. Pegi, Albania, 

2005. (Financed by Kvinna till Kvinna). 7 
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1. Gender as a concept and Education 

 

Nature gave me the form of a woman my actions have     

          raised me to the level of the most valiant of men 

Attributed to Semiramis (lived 9th century BC) Semi-legendary Assyrian queen 

Part of the myth attaching to Semiramis was her extraordinary bravery in war. 

 

1.1. What Gender is and how does it function? 

 

What gender is…? 

There is a whole list of terms and definitions related to gender and every term and definition 

has its political, social, economic, cultural and personal connotations and implications. Gender 

influences the way we perceive, interpret, and respond to our social world. Today gender is being 

more and more institutionalized as a system of practices, which divides people in categories9 

creating unequal relations based on this difference. The word gender derives from the Old 

French [gendre] meaning birth, race, or kind. Until mid-1970s it was mainly used to signify 

grammatical differences. However, when used for the first time to signify social and non 

grammatical differences, at the Institute for Development Studies at the University of Brighton, 

the intention was to find an analytic tool to disaggregate the category “women” more than to 

refer the distinguish between men and women. This means that “the intention was to refine 

analysis of the differing impacts of development on different groups of women, as well as 

differences between women and men”.10 

Gender defines man and women socially and culturally. The society recognizes them as such 

(men and women) through the social roles assigned to them. Because of the general tendency to 

attribute the inferiority of the women to her anatomy, it is important to try to understand gender 

                                                           
9 It is to be considered the fact that today the issue of gender might no longer be reduced to the mere dichotomy 

men/women; LGBTQ gives to the concept of gender a wider diapason. However, Gender relates to the perception 

that the society has about what is feminine and masculine, meaning what a man and a woman is supposed to do and 

deliver. Meanwhile, LGBTQ is more related to the sexual orientation of an individual and the two are two issues that 

can as well be treated separately. However, the center of the paper are gender stereotypes through which we learn to 

behave and the very important fact that school text reinforce in a negative way those stereotypes. 

10United Nations Development Programme; Gender in Development Programme. Learning and Information Pack. 

Essential concepts in gender analyses. 2001, 67 

http://www.undp.org/content/dam/undp/library/gender/Institutional%20Development/TLGEN1.6%20UNDP%20Ge

nderAnalysis%20toolkit.pdf (10.06.2014) 

http://www.undp.org/content/dam/undp/library/gender/Institutional%20Development/TLGEN1.6%20UNDP%20GenderAnalysis%20toolkit.pdf
http://www.undp.org/content/dam/undp/library/gender/Institutional%20Development/TLGEN1.6%20UNDP%20GenderAnalysis%20toolkit.pdf
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not in terms of sex differences and sex roles. Gender is multilevel and it interacts with the many 

cultural beliefs, patterns of behavior, roles and identities or with the way resources are 

distributed. For centuries in our society, the different status and roles that man and women play 

are due to their biological construction, (such as sex).11 

At this point it is important to emphasize the difference between sex and gender, as 

definitions and in the context of their connotations. “Gender refers to those characteristics 

of women and men which are socially constructed, whereas sex designates those 

characteristics that are biologically determined.”12 This is a definition on the distinction between 

sex and gender, given by the World Health Organization. In a glossary delivered by USAID also 

the difference between gender and sex is the social, economic and behavioral background of 

gender and the lone physical construction of sex. “Sex refers to the biological differences 

between males and females. Sex differences are related to males’ and females’ physiology and 

generally remain constant [accept the cases of sex reassignment surgeries; however sex is also 

related to the reproductive system, which regardless of the physical reconstruction of sex organs, 

it is unchangeable surgically] across cultures and over time.” Meanwhile “gender refers to a set 

of qualities and behaviors expected from males and females by society”13. 

Another source delivered as a toolkit on mainstreaming gender equality by the European 

Commission defines gender as “a concept that refers to the social differences between women 

and men that have been learned, are changeable over time and have wide variations both within 

and between cultures” and sex as “The biological characteristics which distinguish human beings 

as female or male”.14 The American Psychological Association defines sex as “a person’s 

biological status and is typically categorized as male, female, or intersex. There are a number of 

indicators of biological sex, including sex chromosomes, gonads, internal reproductive organs, 

and external genitalia” and gender as “the attitudes, feelings, and behaviors that a given culture 

associates with a person’s biological sex. Behavior that is compatible with cultural expectations 

                                                           
11 Bhasin, Kamla. Te kuptosh perkatesine gjinore (Understanding gender). Gender Alliance for Development Centre. 

Pegi, Albania, 2006. 7 
12 WHO. Gender glossary. Appendix to Integrating gender perspectives in the work of WHO: WHO gender policy. 

Geneva, World Health Organization, 2002. 

http://www.who.int/gender/documents/engpolicy.pdf (18.06.2014) 
13 Glossary of gender terms and concepts. USAID from the American people. 

 http://www.ungei.org/infobycountry/files/Glossary_of_Gender_Terms_and_Concepts.pdf (18.06.2014) 
14 European Commission. Glossary of Gender and Development terms. Toolkit on mainstreaming gender equality in 

EC development cooperation. 1998http://ec.europa.eu/europeaid/sp/gender-toolkit/en/pdf/section3.pdf  (18.06.2014) 

http://www.who.int/gender/documents/engpolicy.pdf
http://www.ungei.org/infobycountry/files/Glossary_of_Gender_Terms_and_Concepts.pdf
http://ec.europa.eu/europeaid/sp/gender-toolkit/en/pdf/section3.pdf
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is referred to as gender-normative; behaviors that are viewed as incompatible with these 

expectations constitute gender non-conformity”15. The Gender Equity Resource Center16 gives a 

definition of sex from another perspective, as “a medical term designating a certain combination 

of gonads, chromosomes, external gender organs, secondary sex characteristics and hormonal 

balances. And gender as a socially constructed system of classification that ascribes qualities of 

masculinity and femininity to people. Gender characteristics can change over time and are 

different between cultures”.17 

Therefore, sex relates to the biological differences existing between men and women. 

These differences are biologically determined and generally remain constant across cultures and 

over time. It is a biological status, a certain combination of gonads, chromosomes, external 

gender organs, secondary sex characteristics and hormonal balances. Meanwhile gender relates 

to those distinctions and differences determined socially and culturally. It mainly refers to a set 

of qualities and behaviors more expected from males and females by the society than determined 

for them themselves. They are learned, changeable over time and have wide variations within 

and between cultures. It is a socially constructed system of classification that ascribes qualities of 

masculinity and femininity to people. It is a set of attitudes, feelings, and behaviors that a given 

culture associates with a person’s biological sex. Based on this, we are biologically born as 

males or females and these biological traits do not determine our behaviours, feelings, attitudes, 

roles and identities. 

This set of qualities and behaviours is transcripted into roles and identities. The European 

Commission defines gender roles as a “set of prescriptions for action and behaviour allocated to 

women and men respectively, and inculcated and maintained as described under ‘Gender 

Contract’.”18  The United Nations, on the trainer’s manual for gender development describes 

gender roles as “learned behaviors in a given society/community that condition which activities, 

tasks and responsibilities are perceived as male and female. They are affected by age, class, race, 

                                                           
15 American Psychological Association, Definition of Terms: Sex, Gender, Gender Identity, Sexual Orientation 

http://www.apa.org/pi/lgbt/resources/sexuality-definitions.pdf  (18.06.2014) 
16 The Gender Equity Resource Center, fondly referred to as GenEq, is a Cal community center committed to 

fostering a safe, equitable and inclusive experience for all. GenEq is the campus location where students, faculty, 

staff and alumni connect for resources, services, education and leadership programs related to gender and sexuality. 

http://geneq.berkeley.edu/home (18.06.2014) 
17 http://geneq.berkeley.edu/lgbt_resources_definiton_of_terms#gender_identity  (18.06.2014) 
18 Glossarty of Gender and Development terms. Toolkit on mainstreaming gender equality in EC development 

cooperation. 4  http://ec.europa.eu/europeaid/sp/gender-toolkit/en/pdf/section3.pdf (18.06.2014) 

http://www.apa.org/pi/lgbt/resources/sexuality-definitions.pdf
http://geneq.berkeley.edu/home
http://geneq.berkeley.edu/lgbt_resources_definiton_of_terms#gender_identity
http://ec.europa.eu/europeaid/sp/gender-toolkit/en/pdf/section3.pdf
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ethnicity, religion and by the geographical, economic and political environment”19. The glossary 

delivered by USAID on gender terms gives also the term gender dynamics which are the 

“relationships and interactions between and among boys, girls, women, and men, informed by 

socio-cultural ideas about gender and the power relationships that define them. Depending upon 

how they are manifested, gender dynamics can reinforce or challenge existing norms” 20. As 

result of these background roles given and dictated, both men and women play actual roles 

within their environment as man, such as leaders, productive, confident, etc. and as women, such 

as reproduction, community managing, care taking roles, etc. 

The American Psychological Association describes gender identity as “one’s sense of 

oneself as male, female, or transgender”.21 It is a personal conception of oneself and it is closely 

related to the gender roles, which are manifested within society through visible factors, such 

appearance and behaviour. Gender identity is self-identified and it is created and shaped as a 

result of the combination of inner or environmental factors. Gender identity is an important part 

of the individual’s personality and it goes through a process of awareness for its existence. And 

this process is very important to be taken into consideration when referring to the psychosocial 

development of a child.22 It is important to point out that gender identity is different from sexual 

orientation; it is a person’s deep psychological identification as a woman, a man or other, which 

not necessarily corresponds to the sex assigned by birth.23 We are not born with a gender 

identity; there are psychological and social factors which mainly contribute to an early 

establishment of identity. There are two stages for the creation of gender identity, the core 

identity which relates to the concept “I am a boy” or “I am a girl” and is established by the time 

the child reaches the age of three. Over this core identity a second one can be developed, adapted 

to sex-associated behaviours later in life; heterosexual or homosexual orientations also develop 

                                                           
19 Introductory Gender Analysis & Gender Planning Training Module for UNDP staff Gender and Development; 

Trainers Manual; Glossary of Gender terms. 

 http://info.worldbank.org/etools/docs/library/192862/introductorymaterials/Glossary.html (18.06.2014) 
20 Glossary of gender terms and concepts. USAID from the American people. 2006 

http://www.ungei.org/infobycountry/files/Glossary_of_Gender_Terms_and_Concepts.pdf (21.06.2014) 
21 American Psychological Association; Definition of Terms:  Sex, Gender, Gender Identity, Sexual Orientation  

http://www.apa.org/pi/lgbt/resources/sexuality-definitions.pdf(21.06.2014) 
22 Shuvo Ghosh, MD  (Assistant Professor of Pediatrics, Developmental-Behavioral Pediatrician, Child 

Development Program, Division of General Pediatrics, McGill University Health Centre, Montreal Children's 

Hospital).  Gender identity and gender role http://emedicine.medscape.com/article/917990-overview (21.06.2014) 
23 Human Rights Campaign, Sexual Orientation and Gender Identity: Terminology and Definitions 

 http://www.hrc.org/resources/entry/sexual-orientation-and-gender-identity-terminology-and-definitions 

(21.06.2014) 

http://www.britannica.com/EBchecked/topic/264353/heterosexuality
http://www.britannica.com/EBchecked/topic/270637/homosexuality
http://info.worldbank.org/etools/docs/library/192862/introductorymaterials/Glossary.html
http://www.ungei.org/infobycountry/files/Glossary_of_Gender_Terms_and_Concepts.pdf
http://www.apa.org/pi/lgbt/resources/sexuality-definitions.pdf
http://emedicine.medscape.com/article/917990-overview
http://www.hrc.org/resources/entry/sexual-orientation-and-gender-identity-terminology-and-definitions
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later. There are different variables which affect gender identity, such as are parental example, 

social reinforcement, and language. We learn very early in childhood sex-appropriate behaviours 

from our parents. Later on, as we grow older and enter a wider social world, these behaviours are 

reinforced.24 

… and how does it function? 

The variable (Gender roles) cannot be explained by 

constant (genitals and chromosomes)25 

 

In what way males and females transform into masculine and feminine beings. We define 

our baby as a boy or a girl not only because of their sex but also because of gender. In different 

cultures, there are different ways of welcoming a newborn, expressed through physical contact, 

clothes, toys or the way we treat and (pet) name them. Through all these elements, we teach to 

our infants the proper behaviors acceptable and supported by the society. In this context, gender 

does not only have an individual dimension; it organizes and affects the all social system, 

including families, schools, economic and legal systems, and everyday interactions. Gender as 

the product of socialization and we learn as children through that process the male or female 

‘roles’, making them part of our identity, and then act and behave within those roles. In this way, 

gender becomes a consistent part of who we are.26 

As Bostwick & Martin27 explain, “Understanding constituents defining gender identity 

and sexual orientation is a work in progress, [...]. Neither external genitals nor environment 

solely determines gender identity.” Important element of the sexual development we go through, 

besides the physical development as a male or a female, is also the social development. As 

mentioned above, gender identity is the sense that we have of ourselves as being a male or a 

female and it also means the acceptance of membership in one or another group of people. This 

acceptance however does not mean acceptance of gender roles or the stereotyped related to those 

roles. On the other hand, gender roles are cultural expectations on the ways a man or a woman 

should act and think which most of the time are delivered to us through stereotypes. Gender 

                                                           
24 Encyclopedia Britannica. http://www.britannica.com/EBchecked/topic/228219/gender-identity (18.02.2014) 
25 Bhasin, Kamla. op. cit., p. 16 
26 Correl, Shelley J. Social psychology of gender (Advances in group processes). What can social psychology 

contribute to our understandings of gender. Jai Press, 2007. 6 
27 Bastowick, J & Martin, K. A man’s brain in an ambiguous body: A case of mistaken gender identity. American 

Journal of Psychiatry, 1499 http://dsm.psychiatryonline.org/data/Journals/AJP/3834/07aj1499.PDF (21.04.2014) 

http://www.britannica.com/EBchecked/topic/228219/gender-identity
http://dsm.psychiatryonline.org/data/Journals/AJP/3834/07aj1499.PDF
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stereotypes are also beliefs that there are distinction between males and females on the way they 

act, perform and on personality levels. In most cases, unconsciously we develop our gender 

identity and gender roles based on these believes that we learn as children.28 

According to Berk29 children usually start to perceive themselves as a boy or a girl by the 

age of three and also have a very good perception – girls in particular30 – of gender roles and 

stereotypes. Later they learn to associate to this meaning of “the boy” or “the girl” attitudes, 

skills, and behaviours. Important sources on developing gender roles are parents as well as peer 

groups and teachers. These perceived gender differences are affected by the way in which 

differences between males and females are measured as well as from the sociopolitical 

implications of these differences. Gender per se, is not the right predictor of a persons’ talents, 

personality, or behaviour. The acceptance and the adoption of gender stereotypes and roles 

considered appropriate by children may be as a result of biology and culture. Biologically 

speaking, the brain31 is a large source that might dictate gender differences. The human brain 

actually shows structural gender differences, most probably caused by exposure during 

development to different hormones. It is important to mention, however that it is not known how 

these differences effect male and female behaviours. On the other hand, socialization plays a 

vital role in the establishment of gender role differences. As children we learn from adults and 

peers, directly or through examples, the expected from boys and girls, which are rooted in our 

culture as well.32 

                                                           
28 Carlson, Neil R.; Psychology, the science of behaviour; Development of Gender Roles; Pearson Canada; Forth 

Canadian Edition, 2010; 383 
29 Berk, L. E. (2005). Infants, children, and adolescents 

(5th ed.). Boston,MA: Allyn & Bacon. (in Carlson, Neil R.; Psychology, the science of behaviour; Development of 

Gender Roles; Pearson Canada; Forth Canadian Edition, 2010; 383) 
30 Girls in particular because the society and the family, as well as later the school, are harsher and more attentive 

and judgmental to the behaviours of the girls than of the boys. For example, in the Albanian society and culture 

(family), if the boy sais a bad word, especially related to the slang versions of the word penis, this is perceived as 

funny, as strong, as malish and is very much encouraged. If the girl says such word, even if she might use the words 

penis or vagina, not only is not well received but it is verbally and sometime emotionally punished and actively 

discouraged. This not only determine gender roles but also affect the sexual identity of the little child, it denigrates 

the sexual identity of the girl and gives the wrong message on the sexual identity of both sexes for the boys.  

31 Studies using laboratory animals have shown that the exposure of a developing brain to male sex hormones has 

long-term effects. The hormones alter the development of the brain and produce changes in the animals behaviour, 

even in adulthood (Bostwick, J. M., & Martin, K. A. (2007). A man’s brain in an ambiguous body: A case of 

mistaken gender identity. The American Journal of Psychiatry, 164, 1499 1505.).  
32 Carlson, Neil R.; Psychology, the science of behaviour; Development of Gender Roles; Pearson Canada; Forth 

Canadian Edition, 2010; 384-86 
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In reality there are very few differences between the sexes. Males show more aggressive 

behaviours, tend to take more risks and have usually better spatial abilities. Whilst, females are 

better at expressing and interpreting emotions, show more conformity to adults and peers and 

have an earlier verbal development. Biology might be the root of these differences, affected by 

our ancestors shaped brain development and the roles that males and females played in relation 

to their life conditions. Nevertheless, most of the gender differences perceived in abilities and 

behaviours are insignificant and socialization is a strong factor for actually deepening gender 

role differences. Both, parents and the society, including schools and teachers encourage children 

toward “appropriate sex behaviours”.33 

There are four sub processes through which the process of socialization happens: 

manipulation, channelization, oral labeling and exposure. Manipulation refers to the way a child 

is treated – boys are treated as strong and independent and girls as beautiful, careful and 

dependent. These physical experiences shape, since in early stages of their development, the 

perception that they have of boys and girls. Through channelization, the attention of the child – 

boy or girl – concentrates on objects or on their aspects, dolls and pans for girls and guns, cars or 

planes for boys. In this way, we channelize their interests in different directions and as a result, 

they develop in deferent ways, looking for different things and thinking of having different skills. 

Oral labeling refers to the way we verbally approach girls and boys. The last process is exposure 

on the activities – traditional female and male activities. Girls are supposed to help their mothers 

in the house keeping and boys to go out with their fathers. Through these processes children 

learn the concept of feminine and masculine and internalize them in an almost unconsciousness 

way. If these differences in treatment of girls and boys would not exist, boys and girls would 

behave more or less at the same way.34 

 

1.2. What does education mean and represent? 

 

The Oxford dictionary explains education as “a process of training and instruction, 

especially for children and young people in schools, colleges, designed to give knowledge and 

                                                           
33 Carlson, Neil R.; Psychology, the science of behaviour; Development of Gender Roles; Pearson Canada; Forth 

Canadian Edition, 2010; 384-86 
34 Bhasin, Kamla. op. cit., p. 17 
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develop skills.”35 This is a broad definition, which raises many questions. The most important 

one is on the aims and objectives of education. Variables such as culture, language, background, 

needs, possibilities, etc., also affect this definition. Herbert Spencer36 raises other questions when 

approaching educational aims; what knowledge is of most worth? What should have priority 

over what? What is more important, critical thinking or cultural literacy? What will help students 

for their adult life? What norms and social responsibilities should they learn and/or accept? 

Which subject should have the priority? The answers to these questions represent educational 

key sources and the way they function.  

Education and social needs closely interact with each other. One of the earliest thinkers to 

stress the importance of this relationship was Socrates. According to him, we cannot answer the 

question what a good education is if we first, do not give an answer to what constitutes a good 

society. If we clearly understand the meaning of a good society, we will be able to determine 

educational aims, giving in this way direct benefit from the system of education, to both the state 

and its citizens. Later on, theoreticians such as Jean-Jacques Rousseau or John Dewey developed 

further the concept of social needs as the sole basis for education. According to them, these 

important needs of the society should represent the needs of individuals as well, putting a 

balance between the two. Today individual needs are widely evident and taken into account in 

the process of human development. 

Another aspect to consider is the relation between theory and practice in the process of 

education. There are many theories and competing schools of thought, which try to give different 

perspectives on the conceptualizing curriculum and instruction, such as essentialism, social 

adaptation, constructivism, progressivism, etc. Each of them gives and adopts different 

educational aims. For example, in essentialism, the primary aim of education is the cultural 

heritage; in social adaptation, the main aim of education should be preparing the young 

generations for the roles of their adult life; for constructivism and progressivism the individual 

development for participation in democratic life is the main and the most important aim. Beside 

the fact that these aims overlap with each other, they also are difficult to put in practice. The 

main personality in this field is Ralph W. Tyler, the author of “Basic Principles of Curriculum 

and Instruction”, in which he raises four important questions. What aims should schools seek to 

                                                           
35 Crowther, Jonathan, ed. Oxford Advanced Learner’s Dictionary of current English. Oxford University Press, 

1995. 369 
36 British social philosopher often regarded as one of the first sociologists. (1820 – 1903) 
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attain? What experiences will be useful in attaining these ends? How to organize better these 

experiences? How can the effectiveness of these experiences be evaluated?37 

The issue of educational aims is much discussed and quite constant through time, 

becoming a constant part of the description of scholar curriculum. However, it is difficult to 

determine and have a universal definition on these aims. One thing is sure though, the aims of 

education in this global era are different from those of some centuries ago or maybe even some 

years ago.38 Another important name on the subject is Alfred North Whitehead39, with his Aims 

of Education where he criticizes the complete gap that exists between the traditional curriculum 

and the real life. This has been a concern through time. Trying to define and then accomplish 

these aims is an important philosophical issue and has always been difficult. Going deeper in 

discussion and researches will raise more questions necessary to answer. A big issue today is the 

question of equality, and equality itself is a very broad concept. 

 

2. The Right to Education and Gender on International Human Rights Instruments 

 

“Schooling is the main instrument through which social change is 

claimed. Education has an extraordinary importance; it is not all about 

having enough schools, textbooks and qualified teachers. It has also to do 

with a certain social context, which grants rights to all, which gives the 

individuals the possibility of improving their social and economic well 

being, which allows all of them to be part of public life.”40 

United Nation Development Program 

Tirana, Albania, 2005 

 

2.1. International instruments referring the Right to Education 

The tragedy and the holocaust of the world wars brought the world’s states together with the 

                                                           
37 Flinders, David J. Aims of Education. Encyclopedia of the social and cultural foundations of education. Sources 

of educational aims. Eugene F. Provenco ed.USA, SAGE Publication, 2009. 282 
38 Noddings, Nel. Philosophical aims in education. Encyclopedia of the social and cultural foundations of education. 

Eugene F. Provenco ed.USA, SAGE Publication, 2009. 578 
39British mathematician and metaphysician generally recognized as one of the greatest 20th century philosophers. 

(1861 - 1947) 
40 Gender Alliance on Developing Center, op. cit., p. 11 
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aim of preventing such an event in the future. The main product of this coalition was the 

Universal Declaration of Human Rights, affirming the dignity and the rights of all human beings, 

adopted by the United Nations (UN) in Paris on 10 December 1948. It is an important document 

in the history of human rights, as for the first time it sets out the necessity and the commitment 

for a universal protection of the fundamental human rights. Since then, many other instruments, 

Conventions and Covenants have been drafted aiming the legal and the practical improvement 

for the implementation and respect of human rights without cultural, linguistic or political 

distinctions. Regarding the right to education there are many international standards and 

instruments but the most relevant, which directly express this right are41 as follows: 

Of course, the main one is the Universal Declaration of Human Rights, 10 December 1948, 

Article 26 states, “Everyone has the right to education; it shall be free and compulsory in the 

elementary and fundamental stages. Technical and professional education […] shall be equally 

accessible to all based on merit. Its direction is toward the full development of the human 

personality, respect for human rights and fundamental freedoms and the promotion of 

understanding, tolerance and friendship among all nations, racial or religious groups, and shall 

further the activities of the United Nations for the maintenance of peace.”42 A second important 

instrument which refers to the right to education by defining discrimination in education is the 

UNESCO Convention Against Discrimination in Education, 14 December 196043. Article 1 

states that, “[...] the term "discrimination" includes any distinction, exclusion, limitation or 

preference which, being based on race, colour, sex, language, religion, political or other opinion, 

national or social origin, economic condition or birth, has the purpose or effect of nullifying or 

impairing equality of treatment in education and in particular: Of depriving any person or group 

of persons of access to education of any type or at any level; Of limiting any person or group of 

persons to education of an inferior standard; Subject to the provisions of Article 2 of this 

Convention, of establishing or maintaining separate educational systems or institutions for 

                                                           
41 Major Human Rights Instruments: the Right to Education. 

http://www.unescobkk.org/education/right-to-education/rights-based-approach-to-education/right-to-education-in-

international-instruments/  (21.06.2014) 
42 Universal Declaration of Human Rights 

 http://daccess-dds-ny.un.org/doc/RESOLUTION/GEN/NR0/043/88/IMG/NR004388.pdf?OpenElement 

(21.06.2014) 
43 UNESCO Convention Against Discrimination in Education 

http://portal.unesco.org/en/ev.php-URL_ID=12949&URL_DO=DO_TOPIC&URL_SECTION=201.html 

(21.06.2014)  

http://www.ohchr.org/english/law/education.htm
http://www.unescobkk.org/education/right-to-education/rights-based-approach-to-education/right-to-education-in-international-instruments/
http://www.unescobkk.org/education/right-to-education/rights-based-approach-to-education/right-to-education-in-international-instruments/
http://daccess-dds-ny.un.org/doc/RESOLUTION/GEN/NR0/043/88/IMG/NR004388.pdf?OpenElement
http://www.ohchr.org/english/law/education.htm
http://portal.unesco.org/en/ev.php-URL_ID=12949&URL_DO=DO_TOPIC&URL_SECTION=201.html
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persons or groups of persons; [...] the term "education" refers to all types and levels of education, 

and includes access to education, the standard and quality of education, and the conditions under 

which it is given”. 

Article 3 of this Convention continues, “In order to eliminate and prevent discrimination 

within the meaning of this Convention, the States Parties thereto undertake: To abrogate any 

statutory provisions and any administrative instructions and to discontinue any administrative 

practices which involve discrimination in education; To ensure, by legislation where necessary, 

that there is no discrimination in the admission of pupils to educational institutions; Not to allow 

any differences of treatment by the public authorities between nationals, except on the basis of 

merit or need, in the matter of school fees and the grant of scholarships or other forms of 

assistance to pupils and necessary permits and facilities for the pursuit of studies in foreign 

countries; Not to allow, in any form of assistance granted by the public authorities to educational 

institutions, any restrictions or preference based solely on the ground that pupils belong to a 

particular group; To give foreign nationals resident within their territory the same access to 

education as that given to their own nationals”.44 

The International Convention on the Elimination of All Forms of Racial Discrimination, 21 

December 196545 also cites the right to education, as an economic, social and cultural right, 

Article 5, which states that, “In compliance with the fundamental obligations laid down in 

Article 246 of this Convention, States Parties undertake to prohibit and to eliminate racial 

                                                           
44 Further, Article 4 states, “The States Parties to this Convention undertake furthermore to formulate, develop and 

apply a national policy which, by methods appropriate to the circumstances and to national usage, will tend to 

promote equality of opportunity and of treatment in the matter of education and in particular: To make primary 

education free and compulsory; make secondary education in its different forms generally available and accessible 

to all; make higher education equally accessible to all on the basis of individual capacity; assure compliance by all 

with the obligation to attend school prescribed by law; To ensure that the standards of education are equivalent in all 

public education institutions of the same level, and that the conditions relating to the quality of education provided 

are also equivalent; To encourage and intensify by appropriate methods the education of persons who have not 

received any primary education or who have not completed the entire primary education course and the continuation 

of their education on the basis of individual capacity; To provide training for the teaching profession without 

discrimination. 
45 International Convention on the Elimination of All Forms of Racial Discrimination 

http://www.ohchr.org/EN/ProfessionalInterest/Pages/CERD.aspx (20.06.2014) 
46 International Convention on the Elimination of All Forms of Racial Discrimination, Article 2: 1. States Parties 

condemn racial discrimination and undertake to pursue by all appropriate means and without delay a policy of 

eliminating racial discrimination in all its forms and promoting understanding among all races, and, to this end: (a) 

Each State Party undertakes to engage in no act or practice of racial discrimination against persons, groups of 

persons or institutions and to en sure that all public authorities and public institutions, national and local, shall act in 

conformity with this obligation; (b) Each State Party undertakes not to sponsor, defend or support racial 

discrimination by any persons or organizations; (c) Each State Party shall take effective measures to review 

http://www.ohchr.org/english/law/cerd.htm
http://www.ohchr.org/english/law/cerd.htm
http://www.ohchr.org/EN/ProfessionalInterest/Pages/CERD.aspx
http://www.ohchr.org/english/law/cerd.htm
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discrimination in all its forms and to guarantee the right of everyone, without distinction as to 

race, colour, or national or ethnic origin, to equality before the law, notably in the enjoyment of 

the following rights: [...] (e) Economic, social and cultural rights, in particular: (v) The right to 

education and training”.  

The International Covenant on Economic, Social and Cultural Rights, 16 December 196647. 

Article 13 states that, “[...] education shall be directed to the full development of the human 

personality and the sense of its dignity, and shall strengthen the respect for human rights and 

fundamental freedoms. [...] that education shall enable all persons to participate effectively in a 

free society, promote understanding, tolerance and friendship among all nations and all racial, 

ethnic or religious groups, and further the activities of the United Nations for the maintenance of 

peace”. The full realization of this right would be achieved through a compulsory and free 

Primary Education, accessible Secondary Education including technical and vocational 

education; equally accessible to all Higher Education, both by the progressive introduction of 

free education.  

The Convention on the Elimination of all Forms of Discrimination Against Women, 18 

December 197948, Article 10 states that appropriate measure shall be taken to eliminate 

discrimination against women in order “to ensure to them equal rights with men in the field of 

education and in particular to ensure, on a basis of equality of men and women: The same 

conditions for career and vocational guidance, for access to studies and for the achievement of 

diplomas in educational establishments of all categories in rural as well as in urban areas; [...]; 

Access to the same curricula, the same examinations, teaching staff with qualifications of the 

same standard and school premises and equipment of the same quality; The elimination of any 

                                                                                                                                                                                           
governmental, national and local policies, and to amend, rescind or nullify any laws and regulations which have the 

effect of creating or perpetuating racial discrimination wherever it exists; (d) Each State Party shall prohibit and 

bring to an end, by all appropriate means, including legislation as required by circumstances, racial discrimination 

by any persons, group or organization; (e) Each State Party undertakes to encourage, where appropriate, 

integrationist multiracial organizations and movements and other means of eliminating barriers between races, and 

to discourage anything which tends to strengthen racial division. 2. States Parties shall, when the circumstances so 

warrant, take, in the social, economic, cultural and other fields, special and concrete measures to ensure the adequate 

development and protection of certain racial groups or individuals belonging to them, for the purpose of 

guaranteeing them the full and equal enjoyment of human rights and fundamental freedoms. These measures shall in 

no case en tail as a con sequence the maintenance of unequal or separate rights for different racial groups after the 

objectives for which they were taken have been achieved. 
47 International Covenant on Economic, Social and Cultural Rights. 

http://www.arabhumanrights.org/publications/cbased/ga/covenant-escr66e.pdf (20.06.2014) 
48The Convention on the Elimination of all Forms of Discrimination Against Women 

 http://www.un.org/womenwatch/daw/cedaw/text/econvention.htm (20.06.2014) 

http://www.arabhumanrights.org/publications/cbased/ga/covenant-escr66e.pdf
http://www.un.org/womenwatch/daw/cedaw/text/econvention.htm
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stereotyped concept of the roles of men and women at all levels and in all forms of education by 

encouraging coeducation and other types of education which will help to achieve this aim and, in 

particular, by the revision of textbooks and school programmes and the adaptation of teaching 

methods; [...] including adult and functional literacy programmes, particularly those aimed at 

reducing, at the earliest possible time, any gap in education existing between men and 

women; [...] The same Opportunities to participate actively in sports and physical education [...]. 

The Convention on the Right of the Child, 20 November 198949 through articles 28 and (in 

particular) 29 recognize the right to education. To achieve this right progressively and on the 

basis of equal opportunity are necessary a compulsory and free to all primary education, the 

development of different forms of secondary education, including general and vocational 

education, the accessibility to all on the basis of capacity of higher education, (Article 28). The 

education of the child shall be directed to “The development of the child's personality, talents 

and mental and physical abilities to their fullest potential; The development of respect for human 

rights and fundamental freedoms, [...]; The development of respect for the child's parents, his or 

her own cultural identity, language and values, for the national values of the country in which the 

child is living, the country from which he or she may originate, and for civilizations different 

from his or her own; The preparation of the child for responsible life in a free society, in the 

spirit of understanding, peace, tolerance, equality of sexes, and friendship among all peoples, 

ethnic, national and religious groups and persons of indigenous origin; The development of 

respect for the natural environment.” (Article 29) 

Another instrument where to refer to the right to education is the World Declaration on 

Education for All, 9 March 1990, (Article I). It states that educational opportunities shall be 

accessible to every person child, youth and adult, in order for them to meet their basic learning 

needs. These needs consist of the essential learning tools (such as literacy, oral expression, 

numeracy, and problem solving) and the basic content (such as knowledge, skills, values, and 

attitudes). They make possible their survival as human beings, development of their full 

capacities to live and work in dignity, to participate, to improve the quality of their lives, to make 

informed decisions, and to continue learning. The scope of basic learning needs and the ways to 

                                                           
49 Convention on the Right of the Child. 

http://www.ohchr.org/en/professionalinterest/pages/crc.aspx (20.06.2014) 

http://www.ohchr.org/en/professionalinterest/pages/crc.aspx
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meet them vary with individual countries and cultures, and inevitably, changes with time.50 

There are also several regional human rights instrument under which right to education is 

recognized and guaranteed: the African Charter on Human and Peoples’ Rights, 27 June 1981, 

(Article 17)51 and the African Charter on the Rights and Welfare of the Child, 11 July 199052; the 

American Declaration of the Rights and Duties of Man, 2 May 194853 (Article 12) and the 

Additional Protocol to the American Convention on Human Rights in the Area of Economic, 

Social and Cultural Rights, 17 November 198854, (Protocol of San Salvador) (Article 13); the 

European Convention on the Legal Status of Migrant Workers, 24 November 197755 (Articles 14 

and 15); and the Framework Convention for the Protection of National Minorities, 1 November 

199556 (Articles 13 and14). The CESCR, in its General Comment 13 identifies four elements of 

the state’s obligations with respect to the right to education.  These are (1) availability, (2) 

accessibility, (3) acceptability and (4) adaptability.57 

In the above documents it is stated explicitly the right to education and the agreement of the 

States Parties to undertake the necessary and appropriate measures to properly implement this 

right, without any discrimination. However, there is no definition of education per se. Article one 

of the World Declaration on Education for All seems to be the only clause, which tries to give a 

definition of education whilst the other articles just give the conditions for education and the 

methods of implementation. What is the meaning of education and what is its definition within 

the content of the ‘right to education’? From this perspective, how difficult or complicated will it 

be for the education system to be gender sensitive? In the post world war period the beginning of 

the Cold War, (mid 1940s – end 1980s) initiated the 40 years ideological struggle between the 

two major political camps, United States and the Union of Soviet Socialist Republics (USSR) 

and their respective allies. In this situation the international political arena was shaped by a 

rivalry between the two and the political ideologies they represented: democracy and capitalism 

                                                           
50 World Conference on Education for all. Final report 5-9 March, Jomtien, Thailand.50 

 http://unesdoc.unesco.org/images/0009/000975/097551e.pdf (20.04.2009) 
51 http://www.humanrights.se/wp-content/uploads/2012/01/African-Charter-on-Human-and-Peoples-Rights.pdf 

(20.04.2014) 
52 http://www.who.int/hhr/African%20Child%20Charter.pdf (20.06.2014) 
53 http://www.hrcr.org/docs/OAS_Declaration/oasrights.html (20.06.2014) 
54 http://www.oas.org/juridico/english/sigs/a-52.html (20.06.2014) 
55 http://conventions.coe.int/Treaty/en/Treaties/Html/093.htm (20.06.2014) 
56 http://conventions.coe.int/Treaty/en/Treaties/Html/157.htm (20.06.2014) 
57University of Minnesota, Human Rights Resource Center 

 http://www1.umn.edu/humanrts/edumat/IHRIP/circle/modules/module16.htm (18.06.2014) 

http://unesdoc.unesco.org/images/0009/000975/097551e.pdf
http://www.humanrights.se/wp-content/uploads/2012/01/African-Charter-on-Human-and-Peoples-Rights.pdf
http://www.who.int/hhr/African%20Child%20Charter.pdf
http://www.hrcr.org/docs/OAS_Declaration/oasrights.html
http://www.oas.org/juridico/english/sigs/a-52.html
http://conventions.coe.int/Treaty/en/Treaties/Html/093.htm
http://conventions.coe.int/Treaty/en/Treaties/Html/157.htm
http://www1.umn.edu/humanrts/edumat/IHRIP/circle/modules/module16.htm
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for the United States and its allies, and Communism for the Soviet bloc. 

These conditions deeply affected the world order for several decades and of course affected 

the particularities regarding human rights and the right to education. No universal justification 

for the right to education was provided, and without it this right would be very difficult to protect 

and implement. It is an issue which was discussed without delivering a solution also during the 

writing of the 1948 Universal Declaration of Human Rights. The political and ideological ‘game’ 

was the main reason. In the field of education, the main ‘dilemma’ was whether the school 

system had to be authoritarian or non-authoritarian. Apart from this another obstacle which 

makes it difficult to formulate a universal justification and definition for the right to education 

are the multiple languages and cultures. In the process of formulating a justification for the right 

to education two important elements are to be taken into consideration (which also rose as 

concerns in the debates about the above mentioned Declaration); the difference between the 

authoritarian and the non-authoritarian school system and the educational rights of cultural 

minorities. 58 

The World Conference on Education for All was an attempt to define education which 

divided the participants over political and economic educational goals, over concepts of 

individualism versus collectivism, as well as cultural and religious. Considering that “The 

national states which control [ed] the United Nations [were] more interested in assimilating their 

minorities, sometime called nation-building, than in helping them retain their identities”59 there 

was not approved by the Human Rights Commission a subcommission focusing on minority 

rights, neglecting cultural and linguistic rights. A closer definition to education is Kandel’s60 

suggestion on education which provides an important starting point for a general definition on 

the concept of education in relation to the right to education. According to him the right to an 

education meant the right to a schooling that: 1. Was not unequal; 2. Did not practice racial and 

                                                           
58 Spring, Joel. The Universal Right to Education-Justification, Definition and Guidelines; Justifying Human and 

Educational Rights. Lawrence Erlbaum Associates, Publishers Mahwah, New Jersy, 2000; 2-18 
59 Humphrey, John P. Human Rights and the United Nations: A great Adventure; New York International, 1984. 20 

in (Spring, Joel. The Universal Right to Education-Justification, Definition and Guidelines; Justifying Human and 

Educational Rights. Lawrence Erlbaum Associates, Publishers Mahwah, New Jersy, 2000; 9) 
60 Isaac Leon Kandel was a leading comparative and international educator for many years. Born in Romania of 

British parents, he received his early education in Manchester, United Kingdom, along with his bachelor’s and 

master’s degrees, and his teaching certificate. His revered teacher at the University of Manchester, Sir Michael 

Sadler, influenced Kandel to study in America for his Ph.D. degree at Teachers College, Columbia University. 

http://www.ibe.unesco.org/publications/ThinkersPdf/kandele.pdf (01.03.2014) 

 (in Spring, Joel. The Universal Right to Education-Justification, Definition and Guidelines; Justifying Human and 

Educational Rights. Lawrence Erlbaum Associates, Publishers Mahwah, New Jersy, 2000. 18) 
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cultural segregation; 3. Was not nationalistic; 4. Did not indoctrinate; 5. Did not control teacher 

and student learning through a system of national examinations; 6. Did not prescribe methods of 

instruction; 7. Did not deny teachers freedom of speech and inquiry.61 The cultural element is 

also important from a gender perspective considering that gender roles are different in different 

cultures.   

2.2. International Instruments referring to Gender 

The United Nations, in 2000 in the New Millennium Summit held in New York, proclaimed 

gender as one of the Eight Goals of the New Millennium. The main bases for action have been 

the Vienna Conference Documents (1993), the Conference of United Nations on Population and 

Development (Cairo, 1994), the Beijing Conference and its Action Plan (1995). Still today the 

international community has undertaken the task to eliminate gender inequalities at all levels of 

education by 2015. There are several62 international and regional agreements and Conventions 

relevant to gender issues and promoting gender equality. In September 1995 was held the Fourth 

World Conference on Women: Action for Equality, Development and Peace63, organized by the 

Commission on the Status of Women, with the UN Division for the Advancement of Women. 

The main subject of the Conference was the advancement and empowerment of women in 

relation to women’s human rights, women and decision-making, women and poverty, violence 

against women, the girl-child, etc. The result of this Conference was the adoption the Beijing 

Declaration and Platform for Action64. The Declaration expresses the commitment of the 

international community to the implementation of the Platform and to the advancement of 

women. The central of the concern was to ensure the reflection of a gender perspective in all 

policies and programmes, nationally, regionally and internationally. 

Beijing +5, June 200065, the 23rd special session of the General Assembly on “Women 2000: 

gender equality, development and peace for the 21st century”. During this special session was 

                                                           
61 Spring, Joel. The Universal Right to Education-Justification, Definition and Guidelines; Justifying Human and 

Educational Rights. Lawrence Erlbaum Associates, Publishers Mahwah, New Jersy, 2000; 2-18 
62 UNFPA, Promoting Gender Equality; International and Regional Agreements and Conventions. 

http://www.unfpa.org/gender/rights2.htm (20.06.2014) 
63 Fourth World Conference on Women. 1995 http://www.un.org/geninfo/bp/women.html (20.06.2014) 
64 Beijing Declaration and Platform for Action, September 1995. 

http://www.un.org/womenwatch/daw/beijing/pdf/BDPfA%20E.pdf (20.06.2014) 
65 United Nation Entity for Gender Equality and the Empowerment of Women. Five-year review of the 

implementation of the Beijing Declaration and Platform for Action (Beijing + 5) held in the General Assembly, 5-9 

June 2000. http://www.un.org/womenwatch/daw/followup/beijing+5.htm(20.06.2014) 
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adopted a Political Declaration: “further actions and initiatives to implement the Beijing 

Declaration and Platform for Action” aiming advancement of women and gender equality. 

International Conference on Population and Development (ICPD), September 199466. Important 

goals of the Conference regarded education, especially for girls, further reduce levels of infant, 

child and maternal mortality. It also addressed issues in regard to the family; prevention and 

control of HIV/AIDS; etc. The ICPD + 5, 199967, the special session of the General Assembly 

for the review of the implementation of the Programme for Action of the ICPD, which identified 

Key Actions for the Further Implementations of the ICPD Programme, including among other 

indicator education and literacy. "Governments and civil society, [should] meet the Conference’s 

goal of achieving universal access to primary education; eliminate the gender gap in primary and 

secondary education by 2005; and strive to ensure that by 2010 the net primary school enrolment 

ratio for children of both sexes will be at least 90 per cent, compared with an estimated 85 per 

cent in 2000; [should] reduce the rate of illiteracy of women and men, at least halving it for 

women and girls by 2005, compared with the rate in 1990”. 

The Convention on the Elimination of All Forms of Discrimination Against Women 

(CEDAW). It provides the basis for achieving gender equality by guaranteeing to women equal 

access to, and equal opportunities in, political and public life, as well as education, health and 

employment. It is the only treaty which establishes women’s reproductive rights and the 

elements of culture and tradition as significant forces that shape gender roles and family 

relations, (Articles 7, 8, 10, 12, etc). Optional Protocol to the Convention on the Elimination of 

All Forms of Discrimination against Women, 22 December 200068. The Protocol recognizes the 

competence of the Committee on the Elimination of Discrimination against Women, the body 

that monitors the just implementation of the Convention by the State parties, to receive and 

consider complaints from individuals or group of individuals. Declaration on the Elimination of 
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http://www.unfpa.org/public/home/sitemap/icpd/International-Conference-on-Population-and-Development/ICPD5-

key-actions (20.06.2014) 
68 Optional Protocol to the Convention on the Elimination of All Forms of Discrimination against Women. United 

Nations, General Assembly.  

http://daccess-dds-ny.un.org/doc/UNDOC/GEN/N99/774/73/PDF/N9977473.pdf?OpenElement (20.06.2014) 

http://www.un.org/womenwatch/daw/cedaw/protocol/
http://www.un.org/womenwatch/daw/cedaw/protocol/
http://www.unfpa.org/public/home/sitemap/icpd/International-Conference-on-Population-and-Development
http://www.unfpa.org/public/home/sitemap/icpd/International-Conference-on-Population-and-Development/ICPD5-key-actions
http://www.unfpa.org/public/home/sitemap/icpd/International-Conference-on-Population-and-Development/ICPD5-key-actions
http://daccess-dds-ny.un.org/doc/UNDOC/GEN/N99/774/73/PDF/N9977473.pdf?OpenElement
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Violence against Women, 20 December 199369. Among other things one of the goals of the 

declaration is “to encourage gender mainstreaming to eliminate all forms of violence against 

women through policies and programmes as well as systems, procedures and processes”70 the 

Declaration “adopts all appropriate measures, especially in the field of education, to modify the 

social and cultural patterns of conduct of men and women and to eliminate prejudices, customary 

practices and all other practices based on the idea of the inferiority or superiority of either of the 

sexes and on stereotyped roles for men and women”, (Article 4, j). It requires from the states to 

ban traditional customs or practices that tolerate gender-based violence; create education 

programs designed to foster gender equality; etc71.  

Besides these major International Forums, Agreements and Declarations, there are also other 

International Instruments relevant to Gender Issues: the United Nations Convention against 

Transnational Organized Crime, 15 November 200072 – the main international instrument in the 

fight against transnational organized crime. Article 10.2 expresses that “States Parties shall 

provide or strengthen training for law enforcement, immigration and other relevant officials in 

the prevention of trafficking in persons. [...] The training should also take into account the need 

to consider human rights and child- and gender-sensitive issues and it should encourage 

cooperation with nongovernmental organizations, other relevant organizations and other 

elements of civil society”. Other73 Instruments where to refer to are: the Women and Peace and 

                                                           
69 Declaration on the Elimination of Violence against Women http://www.un.org/documents/ga/res/48/a48r104.htm 

(20.06.2014) 
70 Declaration on the Elimination of Violence Against Women in the ASEAN Region. 

 http://www.asean.org/communities/asean-political-security-community/item/declaration-on-the-elimination-of-

violence-against-women-in-the-asean-region-4 (20.06.2014) 
71World Summit for Social Development, Copenhagen, 1995, http://www.un.org/esa/socdev/wssd/text-version/ 

(20.06.2014) 

World Summit for Social Development and Beyond: Achieving Social Development for All in a Globalizing World, 

Geneva 2000, http://www.earthsummit2002.org/wssd/wssd5/wssd5.html  

Agenda 21 and Other Agreements from the United Nations Conference on Environment and Development 

(UNCED), 1992,  http://habitat.igc.org/agenda21/index.html 

UNCED +5, 1997, http://www.un.org/esa/earthsummit/ga97rep.htm (24.06.2014) 
72 United Nations Convention Against Transnational Organized Crime and the Protocols Thereto, 

http://www.unodc.org/documents/treaties/UNTOC/Publications/TOC%20Convention/TOCebook-e.pdf 

(24.06.2014) 
73 There are also Regional Agreements and Conventions referring to Gender Issues, such as Declaration on Gender 

Equality in Africa (ECA); African [Banjul] Charter on Human and Peoples' Rights, adopted June 27, 1981, OAU 

Doc. CAB/LEG/67/3 rev. 5, 21 I.L.M. 58 (1982), entered into force Oct. 21, 1986; Declaration on the HIV/AIDS 

Epidemic at the XI International Conference on AIDS and STDs in Africa, 1999, etc. To find at 

http://www.unfpa.org/gender/rights2.htm (UNFPA-Promoting Gender Equality) (24.06.2014) 

http://www.unfpa.org/gender/docs/1325.pdf
http://www.un.org/documents/ga/res/48/a48r104.htm
http://www.asean.org/communities/asean-political-security-community/item/declaration-on-the-elimination-of-violence-against-women-in-the-asean-region-4
http://www.asean.org/communities/asean-political-security-community/item/declaration-on-the-elimination-of-violence-against-women-in-the-asean-region-4
http://www.un.org/esa/socdev/wssd/text-version/
http://www.earthsummit2002.org/wssd/wssd5/wssd5.html
http://www.igc.apc.org/habitat/agenda21/index.html
http://www.igc.apc.org/habitat/agenda21/index.html
http://habitat.igc.org/agenda21/index.html
http://www.un.org/esa/earthsummit/ga97rep.htm
http://www.un.org/esa/earthsummit/ga97rep.htm
http://www.unodc.org/documents/treaties/UNTOC/Publications/TOC%20Convention/TOCebook-e.pdf
http://www.uneca.org/fr/Beijing/declaration.htm
http://www.uneca.org/fr/Beijing/declaration.htm
http://www1.umn.edu/humanrts/instree/z1afchar.htm
http://www.africapolicy.org/docs99/hiv9909.htm
http://www.africapolicy.org/docs99/hiv9909.htm
http://www.unfpa.org/gender/rights2.htm
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Security, Security Council Resolution, 200074; Violence Against Women Migrant Workers, 

General Assembly Resolution, 200075; Women in Development, General Assembly Resolution, 

200076; Improvement of the Situation of Women in rural Areas, General Assembly Resolution, 

200077; Traditional or Customary Practices Affecting the Health of Women and Girls, General 

Assembly Resolution, 199978; Crime Prevention and Criminal Justice Measures to Eliminate 

Violence Against Women, General Assembly Resolution, 199879 and Integration of Older 

Women in Development, General Assembly Resolution, 199480.  

 

3. Gender and its correlation to Education  

 

3.1. Elementary textbooks analyzes81  

 

Education and the first years of the child’s life have a great importance for his/her 

development. It is a time when they learn basic skills and attitudes. Important parts of these 

learning are their roles and position as boys and girls, as men and women in a close future. 

“Gender roles and identities are amongst the most fundamental social values that education 

                                                           
74 http://www.unfpa.org/gender/docs/1325.pdf (24.06.2014) 
75 http://www.unfpa.org/gender/docs/54-138.pdf (24.06.2014) 
76 http://www.unfpa.org/gender/docs/54-210.pdf (24.06.2014) 
77 http://www.unfpa.org/gender/docs/54-135.pdf (24.06.2014) 
78 http://www.unfpa.org/gender/docs/53-117.pdf (24.06.2014) 
79 http://www.unfpa.org/gender/docs/52-86.pdf (24.06.2014) 
80 http://www.un.org/documents/ga/res/49/a49r162.htm (24.06.2014) 
81 The Elementary Textbooks analyzes is research conducted in Albania in the framework of the project “Capacity 

Development and Empowerments for Gender Perspective Integration in Education” financed by International 

Development Cooperation Agency (SIDA) through the Swedish organization Kvinna till Kvinna. The coherent 

target of the research is the identification of the way the gender roles are presented, the way the textbooks highlight 

gender related daily issues as well as the way the gender issues are estimated in the textbooks.The main documents 

consulted for the purpose of this research are: the Albanian law in pre university education, Official document, 

such as: curriculum standards of each subject in elementary school,  syllabi of each subject in elementary school, 

Student’s textbooks of each subject in elementary school. The methodology of the research has been content 

analysis, comparison, synthesis, induction and deduction. The methodological bases of the research were qualitative 

and quantitative research methods. The research has been directly carried out in students’ textbooks, for each subject 

separately, and, indirectly, through searching for coherencies and incoherencies within the same textbooks and 

among different textbooks. The repeated gender motives and gender related narratives have been identified, counted 

and interpreted, based on their persistence (incidental or repeated) and prevalence (dramatically or naturally) in 

textbooks. The process has been complemented by techniques of semiotic analysis. The research has purposefully 

looked for controversial roles and portraits, especially among genders and across age.  

The research has been looking for the gender biases of: Illustrations, Stereotyped behaviors, Social roles, Gender 

authority, Scenes where the gender identity is shaped, Professions, Questions in the textbooks. The only textbooks 

left out of the study were the textbooks of mathematics grades 1-4, considering that there are only geometrical 

figures and androgynous drawings. 

http://www.unfpa.org/gender/docs/1325.pdf
http://www.unfpa.org/gender/docs/54-138.pdf
http://www.unfpa.org/gender/docs/54-138.pdf
http://www.unfpa.org/gender/docs/54-210.pdf
http://www.unfpa.org/gender/docs/54-210.pdf
http://www.unfpa.org/gender/docs/54-135.pdf
http://www.unfpa.org/gender/docs/54-135.pdf
http://www.unfpa.org/gender/docs/53-117.pdf
http://www.unfpa.org/gender/docs/53-117.pdf
http://www.unfpa.org/gender/docs/52-86.pdf
http://www.unfpa.org/gender/docs/52-86.pdf
http://www.un.org/documents/ga/res/49/a49r162.htm
http://www.un.org/documents/ga/res/49/a49r162.htm
http://www.unfpa.org/gender/docs/1325.pdf
http://www.unfpa.org/gender/docs/54-138.pdf
http://www.unfpa.org/gender/docs/54-210.pdf
http://www.unfpa.org/gender/docs/54-135.pdf
http://www.unfpa.org/gender/docs/53-117.pdf
http://www.unfpa.org/gender/docs/52-86.pdf
http://www.un.org/documents/ga/res/49/a49r162.htm
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allows children to early develop and internalize.”82 To better describe this phenomenon, 

researchers in different countries have conducted elementary textbook analysis. In this case, 

the example described will be the one conducted on Albanian elementary schools and textbooks, 

trying to identify how the texts present gender roles and how they highlight gender related daily 

issues. The main variables of this research were illustrations; stereotyped behaviors; social roles; 

gender authority; scenes/pictures where gender identity is shaped; professions and questions in 

the textbooks. The main objective of the research is the identification and assessment of gender 

issues as well as the way in which the daily gender identity and roles are brought to children of 

elementary education through textbooks. The way the children learn has also been a determining 

factor in identifying the research techniques, According to Piaget, “concrete operations like 

serializations, object comparison, inversion, reciprocity, objective thinking, the ratio part to 

whole, stimulate the development at this age group.83 

The main documents used for the research were the Albanian Law in Pre-University 

Education, curriculum standards, syllabus and student’s textbooks of each subject in 

elementary school. The founding of the research showed that first, the text books contain 

illustrated stereotyped gender roles and it presents children in these roles; second, human 

behavior is shown as feminine or masculine; third, there are gender based positions and 

roles for girls and boys; women and girls  in  human  caring  roles  and  men  and  boys  in  

outdoor  activities,  powerful  and  in leadership  roles.  In addition, the illustrations in the 

textbooks show mainly masculine figures.84 

Beside the analysis of the textbooks, the researchers conducted the same analyses also on 

the main documents related to education, the law “On Pre-University Education”, “Curricula 

standards for elementary education” and “Syllabus of elementary education”. The analyze of 

the law “On pre-university education” showed that in national levels the national standards 

do not articulate gender issues and that the specific  objectives for gender education are 

missing  as  well  as  are  missing  the  social  objectives.  On the ‘Syllabus of elementary 

education’, gender related objectives are also missing. This shows that there is incoherence 

between the law, the national standards and syllabus in particular. 

The examples below are from the textbooks of elementary schools in Albania, such as 

                                                           
82 Gender Alliance on Developing Center. op. cit., p. 7 
83Gender Alliance on Developing Center. op. cit., p. 4-7 
84 Gender Alliance on Developing Center. op. cit., pp 6-10 
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Reading, ABC85, Social Education, Mathematics, Knowledge on Nature, etc. 

 

Example 1 – Reading, second grade (6 – 11 years old)86 

 The first day of school – “The mother and his sisters helped Taulant [a boy] to put on his 

clothes. It was made clear to him that he had to become as clever as his uncle. His 

father advised him to attentively follow the teacher.” (pg 24); 

“While enjoying the nature, the little girl was thinking about her duty to behave well, to 

work hard and learn more. This is what she said to herself and hurried to school”. (Pg 41) 

 

Example 2 – The new ABC book 

“Mimi, a spoiled girl, is at the circus. Genci [a boy] cannot stand her behavior. He pulls 

her hair. An old woman, for sure reacts by saying: “What a spoiled girl Mimi is!” (pg 25) 

 

Example 3 – Social education, second grade 

“On the way back home from school, Era [a girl] and Genti [a boy] stroll in front of shop 

windows. Do you know what their most favorite shop is? The one which has a window full of 

dolls, full of nice dolls, cozy bears, plenty of cars and airplanes. “When I grow up, I will 

work here”, says Era. Gent’s eye caught a pair of sportswear; he thought that if he gets them, 

for sure he would be a champion. His mother will buy him a sportswear as a birthday 

present. Let us see whether Gent is going to be a school champion.” (Pg 40) 

 

From these examples (and from many others through the texts), it is clear how textbooks   

create, shape and induct gender roles and gender stereotypes. Mothers and daughters should 

help, should take care of the house and the men in the house. Girls are needy, spoiled, and 

fragile; they should learn and behave properly; they have subordinate roles, deliberately 

chosen by them. In the example number three, the girl chooses to work in the shop and the 

boy dreams to become a champion. His mother will buy him the sportswear – mothers are 

supposed to take care of the children and support them, especially boys. Fathers and boys 

are always involved in outdoor activities, being independent and the society and the family 

                                                           
85 ABC is the book that teaches the alphabet and the basic writing rules. 
86 All the examples showed here and the characteristics of the different aspects of child’s development are from 

– Analysis of the elementary school textbooks. from pg 24 - 36 
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expects from them to achieve high. 

 

How do children learn? 

Ben invites Bashkim (boys) to the promotion ceremony of the new book of his father (male 

writer), whereas girls (no names) write letters telling their girlfriends (girls to girls) about the 

new doll (an indoor object, not an activity) they “have just been shopping” (consumatorism of 

females).87 

A child learns a) on a visual way – images are the best way to learn and remember things, 

through art, drawings, charts, and diagrams; b) on a kinesthetic way through physical 

sensations, body language, gestures, sports and other activities; c) on an auditory way through 

words and verbalized concepts, phonetics and sounds, tape records and music; and d) logically 

through conceptual thinking, exploring patterns and relationships, constant questions, strategy 

games, experiments.88 What are children good at? According to Jeanne W. Lepper89 children 

are very good observers and they learn from actively investigating the sorrowing world. They 

respond well to open ended questions which help children to reflect and think. Children are 

also good researchers and there are numerous ways to explore their interests. They are very 

good followers of reinforced models, which might be their parents, the TV or the social circle 

they belong. Another important element, one of the most important, through which children 

learn is play. And this process of learning through play does not need to be obvious as such, it 

might also happen when a child actively explores the environment to which belongs. Children 

can also learn from their peers. When children play with each other they also learn from each 

other, either by modeling the behavior of older children, or by "teaching" younger children. In 

the process of learning the support of adults is also very important, by guiding them through an 

emotionally supportive language. This helps children see the adults as their advocates, helps to 

solve problems avoiding adversarial struggles.90 

For sure the learning process cannot be separate from the social context where it happens. 

Every interaction we build during our life shapes and effects the way we understand this social 

                                                           
87 Gender Alliance on Developing Center. op. cit., 23 
88 The school gate for parents in Wales; How children learn? 

http://www.bbc.co.uk/wales/schoolgate/helpfromhome/content/howchildrenlearn.shtml (01.02.2014) 
89 Jeanne W. Lepper is Director and Lecturer Emerita at Bing Nursery School, Department of Psychology, Stanford 

University 
90 Lepper , Jeanne W., How young children learn? 

http://www.stanford.edu/dept/bingschool/aboutbing_philosophy_learn.html (01.02.2014) 

http://www.bbc.co.uk/wales/schoolgate/helpfromhome/content/howchildrenlearn.shtml
http://www.stanford.edu/dept/bingschool/aboutbing_philosophy_learn.html
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context. Our development does not occur only inside but important part of it comes from 

outside and from our interactions. This theory of learning is presented by the Russian teacher 

and psychologist Lev Vygotsky. His ideas have been revolutionary in this process and have 

been put to practice in schools by teachers and researchers. According to Piaget the learning 

process happens within the child and it is determined by biological learning stages. Meanwhile, 

according to Vygotsky, the social environment also influences in many ways this learning 

process. So, this learning process and child’s development occurs in three dimensional 

interactions, with peers, with teachers and with other adults. Knowledge is structured in the 

midst of these interactions and is influenced by the skills and abilities valued in a particular 

culture. The main tool that promotes thinking, supports and develops reasoning is language, 

which helps children to be strategic and to gain control over their own thinking and 

behaviors.91 In this process of constructing knowledge and between these conversations we 

find and receive gender messages, apprehend gender roles and create a gender identity, as well. 

There are three important aspects of development for children which happen in the pre and 

during the school years: cognitive development, emotional development and self – concept. 

There is an interaction between these three aspects, they affect each other and will reflect in 

behaviors, relationships and actions. Knowing  how children of this age develop will help 

understand  the  ways  in  which  what  they  learn,  can  easily  internalize  and  affect  their 

behaviors, thinking processes and their feelings. Cognitive development is the process 

through which we learn about ourselves and the world around. According to Piaget there are 

four stages of cognitive development: the sensori-motor stage, from birth to 2 years which 

covers rudimentary symbolic thinking, deferred imitation and object permanence; the 

preoperational stage, from 2 to 7 years, characterized by egocentrism and increased ability to 

think symbolically; the concrete operational stage, from 6-7 to 11 years, can understand 

categorization and master conservation problems but cannot think abstractly; and the formal 

operational stage, from 11 years upward, when children can think abstractly and 

hypothetically. 

The period of concrete operation corresponds to the school age. It is the moment when 

develops the ability to perform logical analysis, to empathize with feelings and attitudes and 

                                                           
91 Darling-Hammond, Linda, Kim Austin, Suzanne Orcutt, and Daisy Martin; Learning from others: Learning in a 

social context.  Vygotsky’s Theories of Learning. 126-127 

http://www.learner.org/courses/learningclassroom/support/07_learn_context.pdf (15.06.2014) 

http://www.learner.org/courses/learningclassroom/support/07_learn_context.pdf
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also to comprehend more cause-effect relations, and becomes more skilled to use symbolic 

thought.92 They tend to be straightforward, (because of literal interpretation of the rules) and 

are eager to learn. Perform better at verbal exercises as compared to written assignments. Do 

not refuse  to  interact  with  children of  the other  gender  in  the presence  of  parents and 

teachers, but if they organize activities on their own, they do not accept to interact with 

children of the other gender. Define the “close friend” within the same gender, (based on 

shared ideas, visions. Learn better from logic of textbooks, are concrete and limited in their 

abstract thinking. Are still depended on others’ opinions and easily manipulated in their 

perceptions and thoughts. 

The emotional development is our ability to identify and understand our own feelings and 

the emotional states of others. It is the ability to cope with strong emotions and the way of their 

expression in a positive way, to develop empathy for others, and create and foster healthy 

relationships. According to Erik Erikson there are 8 stages93 of development characterized by 8 

basic conflicts for each stage. From 0-2 years old is the oral-sensory stage, trust vs. mistrust. 

Trust is an important element for the infant life; if it happens the child gains the necessity 

confidence and security in the world around him. From 2-4 years is the muscular-anal stage, 

autonomy vs. shame and doubt. The first experience of personal independence. If independence 

is positively encouraged and supported they again gain confidence and security. From 4-5 

years old is the loco-motor/genital stage, initiative vs. guilt. This is a period when children very 

often assert themselves, they start to make up games, and enter in activities with others. This is 

important to built in children a sense of initiative and foster the ability to lead and make 

decisions. If the opposite happens children develop a sense of guilt and rejection toward others, 

lacking in initiatives. 

From age 5-12 years old is the latency stage, industry vs. inferiority when children start to 

develop a sense of personal accomplishment pride. Age 13-19 covers adolescence, identity vs. 

confusion. This is a stage when the transition from childhood to adulthood happens and is of 

great importance. Independence increases and develops the concept of future perspectives. 

From 20-24 years old is the young adulthood stage, intimacy vs. isolation. At this stage we start 

                                                           
92 Carlson, Neil R. Cognitive Development in Infancy and Childhood; Psychology, the science of behavior. Pearson 

Canada, 2010. 372   
93 PSY 345, Lecture notes, Ego Psychologists, Erik Erikson. 

http://www.psychology.sunysb.edu/ewaters/345/2007_erikson/2006_erikson.pdf (09.02.2014) 

http://www.psychology.sunysb.edu/ewaters/345/2007_erikson/2006_erikson.pdf
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to share with higher intimacy with each other, explore relationships outside the family circle. 

From 25-64 is the middle adulthood stage, generativity vs. stagnation. It is the moment of 

established careers, relationships and families. It is the moment when we give back to the 

society. From 65 to death is the late adulthood stage, ego integrity vs. despair. It is the moment 

when we contemplate our accomplishments and develop integrity. 

Children of school age, 5-12 years old (industry vs. inferiority), become sensitive towards 

mocking and critique, for them it is difficult to accept failure. They are also sensitive toward 

the feelings of the others. An important issue is the development of close  friendships;  they  

express  their  social  preferences  within  the  same  gender  and establish rules of behavior 

and criteria for group assessment. In parallel with this, they also try to define the most 

important authorities outside the family: important friends and teachers. 

Self concept is the perception or the image that we have or create about our abilities and 

about our uniqueness. It starts by being very general and changeable, and as we grow older it 

gets more organized, detailed, and specific. Usually what are valued and preferred are those 

experiences which maintain or enhance the individual and vice versa. For the child the valuing 

process is direct and simple. They realize that this valuation comes also from outside, from 

other important people such as parents or teachers by communicating the “right” and “wrong” 

ways to think, feel, and behave.94 The outside world plays an important role on the creation of 

our self-concept. The young child starts to appreciate the fact that other people may have views 

on him or her expressed through behaviours and speech and are accepted as evaluative and 

labels. These labels applied by others affect the child’s builds up of self-concept.95 According 

to Lewis and Brooks-Gunn there are two aspects of the “self”, the subjective and the objective 

aspect. The subjective aspect, which is the ‘existential self’, is the distinction of oneself from 

others, the ‘me’ who is acting, experiencing, or remembering. Later on the second aspect of the 

self develops; the objective aspect or the ‘categorical self’, the categorization of oneself in 

terms of gender, age, attractiveness, etc.96  

Self-concept is the most important outcome of the child’s development. It has two 

                                                           
94 Pastorino, Ellen; Susan Doyle-Portillo; What is Psychology? Essentials; Carl Rogers and Self Theory; 

Wadsworth, Cengage Learning. 2010 
95Mead, George H.; Mind, self and society; The “i” and the “me” as phases of the self; The University of the 

Chicago Press; 192-199 
96 Meadows, Sara; Understanding Child Development- Psychological perspectives in an interdisciplinary field of 

inquiry Self-concept development;  Routledge, 2001; 146-150 
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dimensions, which reflect the physical, social, emotional and cognitive attributes that 

children create of their selves, on one side and the way they think others perceive them, on 

the other. The basic and fundamental mechanism of developing self-image during 

elementary school years is comparison with others. All this means that they should act within 

a frame taught and openly approved by the outside world. In this way, not only this outside 

world will accept and approve them and their behavior, but also their family will not be 

ashamed of them. At this age, they start to detach from their parents looking for other 

sources to rely on, from whom they seek and learn role models. They are easy to manipulate 

and take for granted everything that we97  present to them. At this point, it is obvious the role 

of the external influences in reinforcing the traditional gender behavior. Part of a healthy 

emotional development is emerging of a relatively stable global self-image. From the 

described findings of the textbooks, they tend to reinforce emotional self-considerations.98 

As  mentioned  above  the  main  variables  researched  were  illustrations;  stereotyped 

behaviors; social roles; gender authority; scenes/pictures where the gender identity is shaped; 

professions and questions in the  textbooks. The table below shows the main results of the 

study of only two of the variables: illustrations on the textbooks and social roles. Section 1 of 

the table gives a definition on illustration and social roles and the importance that they play in 

the children’s interactions. Section 2 indicates the ways these two elements work and affect 

the concept of gender based behaviors. Section 3 gives examples of how illustrations and 

social roles in these textbooks widely reinforce gender roles and gender stereotypes. Section 

4 gives general conclusions on these two aspects of the analyze stressing again the fact that 

textbooks teach, reinforce and induct gender roles and stereotypes. 

 

Table 3 – Textbooks in gender education focus99 

 

Illustrations  Section 1 

Are:  

                                                           
97 Teachers, parents and the society in general. 
98 Gender Alliance on Developing Center. op. cit., pp. 26 - 28 
99 Gender Alliance on Developing Center. op. cit., pp. 29 - 36 
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Illustrations – a universal communication mean – are an important part of 

the text content. They empower the linguistic and communication aspects of 

the text. Children of age 6-11 rely on their sight to create images and to 

process information. The message they send is of the same power as the 

written language. 

Section 2 

How they work  

Children consider forms, measurements, colors, contrasts and compatibility 

of the written message with the illustration. 

Illustration reinforces the written information and helps its conservation. 

Information accompanied by illustrations can be stored over a longer period 

in memory. 

Illustrations help visual memory - most preferred type of memory - store 

information to use throughout life span. 

Based on the paradigm of the psychosocial development of the child 6-10 

years of age, communication through illustration is more rational and 

straightforward than verbal communication. 

Section 3 

Examples 

Illustrations of boys and girls in textbook like “ABC”, “Reading”, 

“Mathematics” and “Knowledge on Nature”   

Girls  Boys  

- Upper part of the body or only 

head, in vague and cheerless   

- Appear as serving boys, brothers 

- Full body and clear pictures 

- In functions such as doctors, 

brave men, hardworking, wise, 
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and friends. 

- Are neat, beautiful, well on 

school but not leaders 

- In school or home environments 

- Usually knitting, cleaning, 

reading or doing homework 

leaders, entrepreneurs, etc. 

- Presented as tough, self-careless 

and with a bad personal hygiene 

- Playing outside  

Illustrations focused mainly on males, putting them in dominant and leading 

positions.  

Section 4 

Conclusion 

According to Gestalt theory, in order for the perception to help thinking 

processes, the picture has to be perceived as a whole. When children see 

illustrations, they tend to separate the main dominant figure from the 

background field. The relationship between the whole figure to the rest of 

the background field influences children thinking. The fuller the figure, the 

easier it is for the child to draw a meaning.  

In the textbooks, there is a persistence of female distorted figures, versus 

total male figures. The associations of women with a certain group of objects 

and men with another group of objects help in fixing gender expectations.  

 

Social roles Section 1 

Are:  

Social roles include any suitable social behavior of boys and girls.  

Section 2 

How they work  

The social roles represented in these textbooks highly base on gender 

stereotypes that negatively affect the child especially self-concept, mental 
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and emotional well-being. These stereotypes will reflect in behavior and 

directly influence it. This means that girls and boys under stereotypes will 

not perform well in activities which basically ‘belong’ to the other ‘sex’, 

girls  in masculine activities that ask for competition and independence and 

boys in roles that ask for empathy, care, expression of feelings, etc. The 

interfaced behaviors seem to justify the role division among male and female 

during life career. 

Section 3 

Examples 

Girls and boys and their parents in social roles 

Girls  Boys  

- mother takes care, corrects, goes 

shopping, buys food and 

clothing, cooks the pastry, she 

knits the sweater, she reminds 

children of their obligations, 

living small notes for them, she 

cleans, she sweeps, she treats 

others, she waters flowers in the 

yard 

- girls expect to be victims 

- not present in decision-making, 

capable of monitoring the 

consequences of the decisions 

made by men 

- watch for the consequences of 

male negative behaviors 

- the mother “gives advice or 

- father is an acting figure in the 

family “only on March 8th 

(Mother’s Day) or New Year day 

- in other days, he “watches TV, 

works with a pick, works with a 

derrick, and works in the garden. 

He does not let the others know 

that he is coming late. He cuts 

wood and brings it at home, etc. 

- boys love to be violent, to be 

physically strong 
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criticizes her son”, 

- “the sister teaches the little 

brother” and “takes care that the 

brother is successful at school 

work”  

 

The focus of these social roles is the routine daily practices in family where 

life starts and ends around caring, cooking and cleaning for mothers and less 

active in the house, engaged in outdoor activities for fathers. 

Section 4 

Conclusion 

Through these social roles, children learn to associate the routine daily 

practices in family into functional models in social environment. They see 

world through stereotyped roles. In this way, textbooks encourage not only 

self-role expectations, but also strict expectations on the role of others. 

The prevalence of aggressiveness in social environment allows for “falling 

in love” with wrong gender models: boys love to be violent, to be physically 

strong and girls expect to be victims.  

The absence of the women in decision-making process teaches to both girls 

and boys, that girls are not suitable for this.  

Because of this long process of learning females tend to have a more 

negative self-image than boys do, are less confident, are not as responsible 

for their own success, whereas males respect themselves; they are self-

confident and responsible for their success. They tend to attribute failures to 

outside factors. 

 

 

So, the textbooks  
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- reinforce poorly stated family roles 

- perpetuate the routine gender roles in family practice 

- the roles given to the parents do not represent the immediate perspective professional 

identities of boys and girls 

- there are no dynamics of mature gender roles of male and female present in the textbooks 

- here is a stereotyped ranking: either roles in school or roles as parents the world is presented 

to children through stereotyped roles 
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Conclusion 

Apparently, “men are from Mars, women are from Venus”100. However I agree more with 

the ironic reality of George Carlin, “Men are from Earth, women are from Earth. Deal with it!” 

We are not different entities; the only thing that differs is the way we are treated and the way we 

perceive what is dictated as different. The present paper addressed the issue of gender identity, 

gender roles and stereotyped gender behaviors more as learned and taught through socialization 

and education than born. Also it addresses the fact that there is an absence of a clear definition of 

education on international levels (human rights mechanisms and documents), which not only will 

make the right to education difficult to implement and protect but it will make it even more 

difficult for the educational system to be gender sensitive. 

The United Nations have defined education and schooling as an important instrument to 

claim social change. However, the issue of education is not confined to schools, textbooks or 

qualified teachers. “It has also to do with a certain social context, which grants rights to all, 

which gives the individuals the possibility of improving their social and economic well being, 

which allows all of them to be part of public life.”101 School and education have a very important 

role in this long-term development and for the rest of the child’s life. An important element, 

which also affects our life in many directions, is what we call gender, gender identity and/or 

gender roles. In the everyday communication gender is usually confused with sex but they are 

two completely different concepts.  

What is important to keep in mind when dealing and trying to understand gender is the 

fact that it is very much different from sex. Sex relates to the biological differences existing 

between men and women. These differences are biologically determined and generally remain 

constant across cultures and over time. It is a biological status, a certain combination of gonads, 

chromosomes, external gender organs, secondary sex characteristics and hormonal balances. 

Meanwhile gender relates to those distinctions and differences determined socially and 

culturally. It mainly refers to a set of qualities and behaviors more expected from males and 

females by society than determined for them. They are learned, changeable over time and have 

wide variations within and between cultures. It is a socially constructed system of 

                                                           
100 Gray, John; Men are from Mars, women are from Venus, A practical guide for improving communication and 

getting what you want in your relationship. Harper Collins, USA, 1992  
101 Gender Alliance for Development Center, Gender analysis of the elementary school textbooks, Pegi, Albania, 

2005. (Financed by Kvinna till Kvinna), 11 

http://www.goodreads.com/author/show/22782.George_Carlin


39 
 

classification that ascribes qualities of masculinity and femininity to people. It is a set of 

attitudes, feelings, and behaviors that a given culture associates with a person’s biological sex. 

Based on this, we are biologically born as males or females and these biological traits do not 

determine our behaviours, feelings, attitudes, roles and identities. 

The concept of gender is a cross-cutting socio-cultural variable, which can also be 

applied to other cross-cutting variables such as race, class, age, ethnic group, etc. Different 

socio-cultural contexts define differently gender systems and what is expected, allowed or valued 

between and among the genders. Gender roles are particularly learned through the socialization 

processes and also they are institutionalized through education systems, culture and traditions 

economic and political systems, etc. It is important to emphasize and to understand that gender is 

not “women’s domain”, as the general opinion reflects, it refers to both women and men, and is 

closely related to relations between them. In the last decade men on gender perspectives are 

getting stronger research attention. There are three main approaches regarding this issue: the 

need to identify men as allies for gender equality by involving them more actively; the 

recognition that gender equality is not possible unless men change their attitudes and behaviour 

in many areas; and, gender systems in place in many contexts are negative for men as well as for 

women, considering that they create unrealistic demands on men and requiring men as well. This 

increased focus on men will have significant impact on future strategies for working with gender 

perspectives in development.102 

There are three important aspects of development for children which happen in the pre and 

during the school years: cognitive development, emotional development and self – concept. 

There is an interaction between these three aspects, they affect each other and will reflect in 

behaviors, relationships and actions. Knowing  how children of this age develop will help 

understand  the  ways  in  which  what  they  learn,  can  easily  internalize  and  affect  their 

behaviors, thinking processes and their feelings. Considering how children learn - on a visual 

way; on a kinesthetic way; and logically through conceptual thinking; considering the fact that 

they are very good observers and they learn from actively investigating the sorrowing world; 

considering also they are good researchers and very good followers of reinforced models and 

considering that an important source and tool of learning skills and social roles, is the 

                                                           
102 Important concepts underlying gender mainstreaming. Office of the Special Adviser on Gender Issues and the 

Advancement of Women, United Nations. 2001 

http://www.un.org/womenwatch/osagi/pdf/factsheet2.pdf (13.06.2014) 

http://www.un.org/womenwatch/osagi/pdf/factsheet2.pdf
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educative system, the last mentioned shapes and predicts behaviours, attitudes, values, 

affiliations, functions, responsibilities, etc. It also shapes and predicts behaviours, attitudes, 

values, affiliations, functions, responsibilities, etc. dictated by gender roles, stereotypes and 

gender based behaviours. One way through which education teaches gender roles and 

reinforces gender stereotypes is through the content of educational materials, as well as the 

way and methods used to teach; through language, grammar, textbooks and the scholar 

curricula in general not only contributes in teaching stereotyped gender roles and associated 

acceptable behaviors, but also in reinforcing them.  

This statement has been proved through a detailed analysis of the main basic documents of 

education policy in Albania, such as the Albanian law in Pre-university Education, Curriculum 

Standards for Elementary Education as well as the syllabus for each subject of Elementary 

Education; curriculum standards of each subject in elementary school; syllabi of each subject 

in elementary school; student’s textbooks of each subject in elementary school. The objective 

of the research was the assessment and the identification of gender issues and the way these 

gender roles and stereotypes are delivered to children through elementary school textbooks. 

The aim of the research was to identify whether textbooks affect the development of gender 

roles and identities and whether these elementary textbooks meet the requirements of the 

global and local agenda in regard to gender development; to analyze gender engagements 

represented through illustrations, messages, characters, social roles, and professions taken over 

by man, women, boys and girls in the textbooks; to analyze the main social scenarios where 

gender roles are developed; etc.103 

The main findings of the analysis are: the typical behaviour is depicted as feminine and 

masculine; the textbooks mostly present children with stereotyped gender roles; women and 

girls cover mostly human caring roles, continuously given massages reminders of special 

responsibilities of girls; there is a vague and insufficient gender role growth dynamic; the main 

figures represented though Illustrations in the textbooks are mainly highlighted masculine 

figures; to male individuals are given mostly leadership roles and very frequently are presented 

as powerful. Under these circumstances the experts group of the research suggested important 

the intervention in three directions: 1. working with teachers: teachers should present topics, 

contents and processes that address the needs, concerns and interests of boys and girls, as 

                                                           
103 Gender Alliance on Developing Center. op. cit., p. 5-10 
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for example: personal stories written by and for successful women, providing at the same 

time information that make groups more sensitive towards each other; development of 

national training programs for elementary school teachers; development of teachers’ manual 

with cross and extracurricular activities; 2. working with the curricula and educational 

programmes: The curriculum should be inclusive,   correct,   affirmative,  representative,  and  

integrative,  inclusive  of  the experiences, needs and  interests of both male and female 

students; introduce more specific gender objectives in the school programs; 3. working with 

the textbooks: modify the gender roles in the textbooks; present males and females more in 

the intellectual, political civil, administration and business world as well as in their leisure 

time; encouraging females in compiling students’ textbook. There is an evident need for 

advanced trainings in the field of gender education.104 

A particular issue to consider regards the necessity to define a universal justification on 

education, which not only will make the right to education difficult to implement and protect but 

it will make it even more difficult for the educational system to be gender sensitive. Based on 

an overall analysis of the regional and international legal instruments, there is absent a universal 

justification on education and without any particular reference to gender as well, accept for 

mentioning gender and/or sex as a source of discrimination, the question of delivering gender 

sensitive scholar curricula is a big concern. It is worth to mention that the Convention on the 

Elimination of all Forms of Discrimination Against Women, Article 10 explicitly states the 

importance of “the revision of textbooks and school programmes and the adaptation of teaching 

methods” for “The elimination of any stereotyped concept of the roles of men and women at all 

levels and in all forms of education” The Convention on the Right of the Child, 20 November 

1989 through articles 28 and (in particular) 29 also recognize the right to education, foreseen to 

be achieved on the basis of equal opportunities and having in consideration the development of 

the child's personality, talents and mental and physical abilities to their fullest potential. 

According to Spirng105, in the process of formulating a justification for the right to 

education two important elements are to be taken into consideration; the difference between the 

authoritarian and the nonauthoritarian school system and the educational rights of cultural 

minorities. The World Conference on Education for All was an attempt to deliver a definition on 

                                                           
104 Gender Alliance on Developing Center. op. cit., p. 63 
105 Spring, Joel. The Universal Right to Education-Justification, Definition and Guidelines; Justifying Human and 

Educational Rights. Lawrence Erlbaum Associates, Publishers Mahwah, New Jersy, 2000; 2-18 
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education. However, it divided the participants over political and economic educational goals, 

over concepts of individualism versus collectivism, as well as cultural and religious. A closer 

definition to education is Kandel’s106 suggestion on what education should not be, which 

provides an important starting point for a general definition on the concept of education, that:  is 

not unequal; does not practice racial and cultural segregation; is not nationalistic; is not 

indoctrinated; does not control teachers and students learning through a system of national 

examinations; does not prescribe methods of instruction; does not deny teachers freedom of 

speech and inquiry. The cultural element is also important from a gender perspective considering 

that gender roles are different in different cultures. 

It might be true that the world is a cultural puzzle where single perspectives cannot 

always be applicable. Human history is filled with struggles and achievements, with defeats and 

successes, with disasters and blessings, with fatal mistakes and misfortune. Hopefully the new 

generations will be more and more aware of the necessity to learn from the previous mistakes by 

creating something better. The successes of today are largely due to the mistakes of the past and 

to the needs of the present. We are experiencing technological and industrial revolutions, which 

will hopefully bring to humanity a better future. Education is another, one of the best 

“inventions” in my opinion, achievement and instrument for these revolutionary times. To agree 

with Gutek, “Education developed from the human struggle for survival and enlightenment”.  

 

 

 

                                                           
106 Isaac Leon Kandel was a leading comparative and international educator for many years. Born in Romania of 

British parents, he received his early education in Manchester, United Kingdom, along with his bachelor’s and 

master’s degrees, and his teaching certificate. His revered teacher at the University of Manchester, Sir Michael 

Sadler, influenced Kandel to study in America for his Ph.D. degree at Teachers College, Columbia University. 

http://www.ibe.unesco.org/publications/ThinkersPdf/kandele.pdf (15.06.2014) (in Spring, Joel. The Universal Right 

to Education-Justification, Definition and Guidelines; Justifying Human and Educational Rights. Lawrence Erlbaum 

Associates, Publishers Mahwah, New Jersy, 2000. 18 

http://www.ibe.unesco.org/publications/ThinkersPdf/kandele.pdf
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Annex 1 – Gender terms dictionary107 

Gender (Gender Identity) refers to the possibilities and social attributes related with 

being a man or a woman, a girl or a boy, as well as to relationship between the women and 

men. These attributes, possibilities and relationships are built and learnt from the society 

during the process of socialization. Gender defines what is expected, permitted and valued in a 

woman or a man in a certain context. It is part of a wider socio-cultural context. 

 

Sex refers to biological differences between men and women, which are universal and 

do not change. Sex is natural and biological. It refers to the possible alterations to the genitals 

and to the changes afflicted in the reproductive system as a result and it is unchangeable. 

 

Gender integration (mainstreaming) is the reorganization, improvement, 

development  and  evaluation  of  the  political  processes,  in  the  way  that  gender  equality 

perspective could be embodied in all the politics of all levels, and in all the phases, by the 

actors normally involved in the process of policymaking. 

 

Gender equality is a principle according to which all the human beings, with no 

distinction of race, sex, religious, socio-cultural level or political status, should have equal 

legal rights. 

 

Empowerment:  A  process  through  which  women  and  men  in  disadvantaged 

positions  increase  their access to knowledge, resources, decision-making power, and raise 

their awareness of participation in their communities, in order to reach a level of control over 

their own environment. 

 

Gender  Analysis:  Gender  analysis  refers  to  the  variety  of  methods  used  to 

understand  the  relationships  between  men  and  women,  their  access  to  resources,  their 

activities, and the constraints  they face relative to each other. Gender analysis provides 

information that recognizes that gender, and its relationship with race, ethnicity, culture, 

                                                           
107 The definition of the terms above is selected throughout the text of Koncepte dhe përkufizime: Përkatësia 

gjinore dhe zhvillimi. Aleanca Gjinore per Zhvillim, (Concepts and definitions. Gender identity and 

development) Gender Alliance for Development Center. Pegi, Albania, 2005. 
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class, age, disability, and/or other status, is important in understanding the different patterns 

of involvement, behavior and activities that women and men have in economic, social and 

legal structures. 

 

Gender roles 

1. Productive role: A concept related to production of goods and services in the labor market; 

to work done by both women and men for pay in cash or in kind. 

2. Reproduction role: Refers to new born human beings – an activity which can be done only 

by women (biologic reproduction) and the necessary care activities, necessary to survive and 

to  provide  human   continuity  (social  reproduction). In addition, it has to do with 

responsibilities and domestic tasks associated with the household usually accomplished by 

women. 

 

Gender relationships 

Refer to power relations between women and men expressed with a range of actions and 

behaviors, such as gender division of labor, gender roles, and skills, attitudes, personality 

features, different models of behavior, etc., attributed to women and men. 

 

Gender stereotypes: include someone’s personality qualities believed to be typical to 

women and men differently. They also include professional and social roles considered as 

principal for women and men.  

 


